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CHAPTER I
INTRODUCTION
Speaking is only half of the communication cycle,
listening completes it. In the span of one's lifetime
and especially during the school years, more time is spent
in the listening phase than on the speaking phase of the
cycle. During these formative years students are in the
process of forming ethical standards, political and social
concepts, attitudes and appreciations which will determine
largely the success and happiness of their personal lives.
Since the importance of the spoken word in developing
these characteristics is understood and accepted, students
have a need for developing their critical listening abil-
ities. They should understand that listening is a medium
of learning and that it can be improved through training.
1
Because of the desire of man to express himself and
communicate with his fellowman, there evolved the art of
human speech. The spoken word, it was found implemented
man's desire to deal with his many perplexing problems from
earliest antiquity to this ultra-modern sophisticated era of
television, radio and public debate.
Wilt states in an article:
The shape of things to come may well be the result
of how people listen and to what.they listen. It
1 .
Charles L. Blacer and Hugh F. Seabury, Teaching Speech
in Today's Secondary Schools, (New York: Holt, Rineha~t and
Winston, Inc., 1965), p. 225.
1
2is not enough that the flick of a switch may bring
to peoples' ears political, social, economic, cul-
tural and personal ideologies and ideas. The box with
a switch is dangerous when hearing what we can afford
to hear or want to hear is all we'hear. Critical
listening involv~s more than physiological ability. In-
tellectual listening needs to be taught. Hearing words
even in the native tongue does not assure-perception.
Selective accurate critical and appreciative listening
requires techniques as definite as the skills of the
mathematician or navigator. According to Linguistics
more than 90 per cent of the children have some skill
in listening. l
It is also known that man from the moment of birth to
the moment of death constantly struggles with his environment.
The fact that he finds his life pleasant and rewarding depends
in a large measure upon his ability to successfully manipulate
or control his environment. But he can neither control nor
manipulate most factors in his environment by himself. He
must act in concert with others of his species. The most
common means of securing cooperation from other men is a
critical or persuasive communication.
Resultantly, communication, particularly persuasive
speech is the primary tool by which man manipulates and con-
troIs. the thoughts and actions of o~her men. Man must
manipulate and control in order to survive. It is therefore
paramount for survival that the recipient of speech the
·listener cultivate effective critical listening skills
lMiriam Wilt, "Teach Listening," Grade Teacher, LXXXI
(April, 1964), 51. .
3and know th.e desgins, devices and artifacts of propaganda,
which ultimately influences critical listening. 1
Statement of Problem
The purpose of this study was to survey recent 1itera-
ture regarding factors which exert influence on critical
listening at elementary level. The specific objectives wer~
to note if the listener were influenced by:
1) The speakers' style of delivery, point of
view, speech habits and voice.
2) The message, its content, importance and
suitability.
3) Aspects in the environment such as ventilation,
distractions and seating arrangement.
4) The listeners' own qualifying background,
poor listening habits and bias.
Scope and Limitations
This survey included research reported during the past
ten years which was concerned with the elementary level. A
few studies prior to this time were included because of their
valuable contribution to the field of critical listening.
Information was gathered from recent periodicals,
journals, proceedings and books. The amount of literature is
indeed impressive: however recent writings on critical
listening and factors which influence it are very meager.
lJames C. McCrosky, An Introduction to Rhetorical Com-
munication The Theor and Practice of Public S eakin , (Engle-
wood Cliffs, New Jersey: Prentice Hall, Inc., 19 , p. 6.
4
More scientific research needs to be conducted to determine
the influence that is exerted by these factors.
Justification of the Problem
Both adults and children spend more time per day lis-
tening than any other communication activity. Two studies
point out the amount of time spent in listening in the waking
-
day. Rankin showed that 70 per cent of the day was spent in
verbal communication and that 4S per cent of this time was
devoted to listening. 1
Witty and Kinsella in a 1962 report of elementary
school childrens' television viewing habits; stated that
children spent on the average 21 hours per week. This re-
search has shown a considerable increase in the total amount
of time spent in listening. 2 If one were to check the fre-
quency and duration of time spent in critical listening to
some conversations, group meetings, interviews, radio, tapes
and telephone, the amount of time would be still greater~
Painter, specifies that all talks, ranging from inter-
views with fifth graders to political oratory have been to
inform, to convince, to secure action, to impress and to
entertain. 3
1paul T. Rankin, "The Importance of Listening Ability,"
English Journal, XVII No.8 (October, 1928), 235-238.
2paul Witty and Paul Kinsella, "Televising Some Obser-
vations From Studies 1949 - 1962," Elementary English, XXXIX
No.8 (December, 1962), 772-779 • .
3Margaret Painter, Educators' Guide to Persuasive Speech,
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1968), p. 25.
5Due to these reasons the listener is impelled to be
aware of and knowledgeable of the factors which inevitably
influence or sway his thoughts, ideas and attitudes. Man
must acquire the art of critical listening to preserve a
wholesome personality and to make favorable adjustments to
the world around him.
In reviewing the literature and noting the influence
that the speaker, the message, the environment and the
listeners' own background has on childrens' ideas and
attitudes, this writer has hoped to emphasize the need for
teachers at elementary leyel to be aware of and knowledgeable
of these factors.
CHAPTER II
REVIEW OF LITERATURE
Communicative Speech and Listening
The value of being able to speak communicatively that
is, to induce others to interpret an event, fact, opinion or
situation in the way a speaker intends, has been recog-
nized all through human historyo In the classroom, on the
job and in all social living, human relations are largely
verbal. It is important to know how to question, how to
listen and how to persuade. Evaluative or critical ,listening
is the result of skills and insights that have been acquired.
Good listening starts with an attitude of wanting to
participate fully in the communicative situation. It en-
compasses a desire to listen and get as much as possible
out of what is being said; a positive rather than a negative
approach to things and to people. That is an approach in
which there is complete willingness to put yourself in the
position of the speaker and try to understand his message.
Listeners too, must not be self-centered for good
listening demands an active interest in others, in ideas,
feelings and points of viewo There is an envolvement, and
responsibility of a listener to the speaker, to other
6
7listeners and to himself. A listening situation must be
regarded as an indissoluble whole wherein speaker, listener
and occasion form a complete social event. l
Purposes for Listening
Individuals listen for three purposes: to share
experiences, to evaluate and consider ideas, and to under-
stand and recreate a speakers message.
In sharing an experience individuals greet friends
and listen sympathetically to their problems. At the highest
level of stimulation individuals listen to be inspired to be
carried beyond the everyday world into a realm of creative
imagination and realism.
At the level of evaluation individuals respond to
argument and persuasion and so formulate beliefs and decide
on courses of action.
When persons understand, they see a speaker through
his own eyes, follow his own inferences and sense his attitudes.
Until they have tried to understand in this deep sense of
recreating a speakers mental process they are not qualified
to evaluate or do critical listening about what he says.
It has been demonstrated in many areas of life that
when disputants or people of different cultures really under-
stand each other, and are able to see an issue or problem
lRobert T. Oliver, Harold P. Zelko and Paul D. Holtzman,
Communicative Speech (3rd ed.; New ,York, New York: Holt,
Rinehart and Winston, 1962), p. 5.
8from' each others point of view, barriers tend to fade away
1
and arguments can be resolved.
Americans live in a democratic government which
functions in accordance with controversy and persuasion.
Persons depend upon this persuasive power as a prime means
of arriving at final decisions, in home, school and public
affairs. Most persons take pride in their freedom to choose
and insist upon this freedom as a right. 2
Speech in this reference affects critical listening
and critical listening in turn is influenced by many factors.
Furness and Devine in their writings seem to indicate
that factors which influence listening per se, also appear
to exer~ influence on critical listening. This writer shares
the same opinion and will treat of these factors in that
reference.3, 4
Critical Listening
The importance of critical listening in the lives of
today's children has led many recent writers and researchers
to indicate the lack of research in this area, and to state
lHorace G. Rahskopf, Basic Seeech Imerovement '(New
York, New York: Harper and Row Publishers Inc., 1965), po 36.
20liver, Ope cit., p. 250.
3Edna L. Furness, "Remedial Programs In Listening,"
Elementary English, XXXII No. 8 (December, 1955), 525-527.,
4Thomas G. Devine, "Can We Teach Critical Thinking,"
Elementary English, XLI Noo 2 (F~bruary, ~964), 154-155.
9also the need for educators to be more fully aware of the
factors which influence critical listening.
According to Duker the term critical has acquired a
negative connotation "for to be critical is often equated
with being skeptical, carping and fault finding."l
Trivettee states, critical listening takes place when
the listener distinguishes fact from opinion, draws conclu-
sions from the speakers talks, makes inferences, relates
ideas, generalizes about statements, hears and weighs values. 2
Critical listening is also defined as: to listen implies
attention and responsive thinking, sometimes only casual,
often quite intent and indeed critical. 3
The factors to be discussed in this paper will be those
qualities concerning the speaker and the environment; the
qualities in the content of the speech itself, and qualities
within the listeners' own background which may affect his own
critical listening. In some cases there may seem to be an
over-lapping of ideas, because definite classification is
not always possibleG
The Speaker
The speaker may be anyone, the teacher, a voice on
radio or television, or any other media, influencing or
15am Duker, "Basics in Critical Listening," Listening:
Readings, Readings compiled by' Sam Duker, (New York, New York:
The Scarcecrow Press, 1966), p. 2368
25ue E. Trivettee, "The Effects of Training in Listening
for Specific. Purposes," Journal of Educational Research, LIV
(March, 1961), 276.
3Helen K. Machintosh, Children and Oral Language, (In-
ternational Reading Association, 1964),·p. 3.
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persuading a listener. The listener must realize that all
(speakers) are seeking to arouse feelings, to inspire, to
change ideals, to'gain support, or to persuade to some
definite action.
Research has indicated that the speakers' voice, man-
nerisms, speech habits and prestige are contributing factors.
to purposeful, responsible, critical listening. Such
contributing factors are cited by Strickland when she says:
Speech sounds uttered in a voice loud enough to be easily
heard, flowing rhythmically, and not too rapid and which
can be listened to without strain. Also the pronunciation
and pattern of sentences conventional enough to require
no extra effort to understand them. 1
Other researchers continue:
in addition to a harsh strident and angry voice, the
teacher should correct any deviations in speech such
as lisping, nasalization of vowel sounds, errors of
dentalization and pedantic speech. There must be adequa~e
volume and voice control, clear tone and speaking tempo.
Oral communication quite obviously is not a one way
street, the speaker speaks so as to evoke proper response from
the audience. This response is known as teacher-pupil relation-
ships. A relationship wherein the pupil views the teacher as
someone worth listening to, someone of interest, hence teacher
prestige. Someone who speaks not for self gratification, but
for purposes which are clearly evident to the pupil. The
School,
Lan ua
Mass. :
1Ruth G. Strickland, The Lan ua e Arts in Elementar
(Boston, Mass.: D. E •. Heath and Co., 1957 , p. 117.
2Harry E. Greene and Walter T. Petty, Developing
e Skills in the Elementar Schools (2nd ed.; Boston,
Allyn and Bacon Co., 19 3 , p. •
11
teacher must talk directly to the student and always in a
1
relational sense, rather than at them for release.
A relational factor which influences listening are
patterns of courtesy; that is the teachers' own listening
habits. A teacher must not only listen to what is said but
with a third ear to what is not said o The teacher must be
•
attuned to the attitudes, fears and worries behind the words.
Children soon lock a large part of themselves away from a
nonlistening teacher. This in turn cuts down their listener-
ship and ability to think and do evaluative listeningo 2
Simula speaks of factors which psychologically threaten
the child, to open revolt against authority figures in the
classroom. All too often he states, children are compelled
to listen to a voice of authority in a way that stifles in-
quire and investigation. Also there are teacher reinforce-
menta of habits learned in the classroom; as constant repeating
of directions without demanding attention. Teacher lack of
organization of materials' and rates of speech either too fast
or too slow, which does not enable a child to relate his past
experience to the new concepts being presented. He further
indicates that from these factors, flow four others namely:
inability to follow directions, lack of understanding,
IShelia Schwartz, "What is Listening," Elementarl
English, XXXVIII No.4 (Apr~lJ 1961), 221-224e
2Ibid., p. 222.
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forgetting and faulty comprehension. 1
Olsen also speaks of rate as an inhibiting factor.
Teachers speak at the rate of 125 words per minute, but
research has demonstrated that students can listen effectively
at rates of 300 words or more per minute; consequently between
the lag of thinking time and speaking time, children will
•
engage in day dreaming thus creating problems of inattention
and ineffective comprehension~2
The Message
Facts are the raw materials by which a speaker assembles,
organizes and interprets a message to an audience. A critical
listener must be aware that a speaker in his message will
strive to obtain and hold attention, .ro~se dis&ati.faction
with the present situation or instill a sense of need for a
change; present clearly and appealingly the recommended change,
motivate the listeners to do what. is asked, use vivid imagery
throughout and make a specific appeal for action.
The critical listener must also know that a basic
technique of doing this involves motivation and an appeal to
human needs and wants. Self preservation is the strongest
urge in man; anything which can be shown to involve
lVernon L. Simul~ "Broadening Our Perspectives of
Listening and Speaking Problems," Reading and Inquiry, ed.
Figuerel, Alan J. International Reading Association Conference
Proceedings Vol. 10 (Newark, Delaware: 1965), 49-51.
2James Olsen, "How to Help Your Pupils Pay Attention,"
Grade Teacher, LXXXIV (September, 1966), 148-150.
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the protection of life or health whether o'f self or others
1
will be used to win ready attention.
Also the speaker, namely the teacher in a classroom,
performer in T.V. commericals or news commentator, will be
forceful, positive and definite. This speaker will forge
ahead without hesitancy, knowing that an audience cannot
be convinced by a person whose manners or message itself
reveal lack of assurance, vitality and animation. The
message will be characterized by bold ringing statements,
•
telling listeners what they should do, and rarely denunciation
of the. listener for what they may have failed to do. There
will also be clear statements of the kind of responses de-
· d 2S1re •
Arnold, as reported by Duker speaks of propaganda
devices when making references to several factors she states:
when listening critically to content of the speech itself
students should be aware of sarcasm, irony and ridicule
loaded words and other semantic problems. In the listening
situation listeners generally hear the message only once:
therefore they must detect any misuse of words immediately.3
lRobert T. Oliver and Rupert T. Cortright, Effective
Speech, (New York, New York: Holt, Rinehart and Winston, 1964),
pp. 500-503.
2lli2,., p. 503.
3Margaret Arnold, "Teaching Critical Listening," Illinois
English Bulletin 44(2) 1~11 (Novembe~1 1965), Reprinted.in
Listening: Readings ed. by Sam Duker, (New York, New York:
Scarcecrow Press, 1966), 267-282.
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Other propaganda devices include fallacies in reasoning;
such as cause-effect, the hasty generalization, inadequate
sample, ignoring and begging the question. Rather deceptive
devices are false analogy, misuse of statistics, faulty
dilemma, the testimonal and band wagon. 1
Studies indicate that the time element in each
listening situation should not be overpowering. Duker in-
•
dicates that the percentage of the day during which children
are expected to engage in listening is so great as to exceed
any reasonable expectation of attention or interest~ These
studies also show that most teachers are generally unaware
2
of their unreasonable demands in this respect.
The ability to critically listen depends upon the
hearing vocabulary of the listener. In the lower grades a
child's hearing vocabulary greatly exceeds that of his
speaking or reading vocabulary, as the child grows older
this hearing vocabulary must not be permitted to diminish.
Training and guidance must be given so that a wide and
meaningful listening' vocabulary will be fostered; otherwise
much of the oral instruction will not be comprehended o
Furness also maintains that the basic comprehension
skills of ability to follow directions, noting detail and
selecting main ideas are essential to good critical listening.
l Ibid., p. 274.
2'Sam Duker, "Goals of Teaching Listening Skills in the
Elementary'School," Elementary English,. XXXVIII No.3 (March,
1961), 171-174.
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Factors equally important are rate and tempo of the speaker's
delivery. Comprehension may also be affected by inflection,
ennunciations, mannerisms, facial expressions and personality
1
of the speaker.
Mills also stresses purpose, rate, sentence structure
and vocabulary as important factors of listening. ,.
Active listening is a perceptive and learned skill; both
reading and listening require purpose, critical thinking,
evaluation and reaction. In listening the speakers per-
sonality and rate of speaking are important. The face
to face situation gives emphasis and shades of meaning,
attitudes and emotional content. 2
The Environment
In any given listening situation, there is to be
considered both the emotional and physical climate and its
resultant effect upon the listener.
The physical factors of the environment in a listening
situation are as significant as the bodily and facial atti-
tudes of the speaker. The human system reacts voluntarily
and involuntarily to stimuli, which we are unable to control.
The smooth functioning of interpreter-audience communication
may be interrupted by problems of sight, hearing loss and'
muscular tension beyond the control of the speaker or
listener. Attention span in individuals varies and com-
pensation in the program material cannot always be made for
1Edna L. Furness, "Is There a Relationship Between
Teaching and Listening," Elementary English, XXXIV No.4
(April, 1957), 307-311 •.
2Donna M. Mills, "In Grades Four Through Eight,"
Reading and the Language Arts, ed. Robinson Alan H. Sup-
plementary Educational Monographs No. 93 (Chicago, Ill.:
University of Chicago Press), (December, 1963), 60. ~
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this variation. Physical factors include such things as
atmosphere of room itself, ventilation, lighting and actual
1
seating ar~apgement.
One writer notes, be conscious of seating arrangement,
in each listening activity have children sit as close as is
practical; thus creating empathy not destroying it. •
••• in th~s wayan atmosphere will be created wherein
listener~ will easily be able to follow directions,
select m~in ideas and note detail, detec~~clues that show
the speak~rs trend of thought and evaluate~ an expressed
point oftview in relation to facts$ propaj~nda devices
and previjus learning. 2 ;
&:l
Distraction and noises according to Bird may include
the speakers'-~'voice, attire, sex, age or general attitude to...
wards listeners. Distractions, Bird continues, in the speech
may be word cpoices, sentence structure, organizational
patterns, illustrations, irrelavancies, the place, the
temperature, yentilation, position, activity of the neighbor
s
and general mood of the group.3
Miller speaks about the noises which may have occurred
outside the classroom, which in their turn become a signifi ...
cant factor to evaluative listening. Consider the child who
has had to develop the ability to mask out sounds in order
lBaxter, M. Geeting, Intereretations for Our Time,
(Dubuque, Iowa: Wm. C. Brown Co •., 1966), pp. 37-51.
2Howard E. Blake, "A Code for Teaching of Listening,"
Elementary English, XXXIX No.1 (January, 1962), 48.
3Donald E. Bird, "Developing Literate Listening," 9.!::!!
Aspects of Reading, ed. Robinson Helen M. Supplementary Educa-
tion Monographs No. 82 (Chicago, Illos University of Chicago
Press, 1955), 105-110.
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to survive in his physical surroundings. This child living
with many people in a small area, being constantly bombarded
with radio, television and other environmental noises, would
in time become a nervous wreck if he did not develop the skill
of masking out noisese This skill is then transferred to the
classroom and becomes one of the chief factors which influences
•
1discriminative or critical listening.
Lewis stipulates:
We desperately need citizens who can comprehend the vast
amount of ·oral discourse which emanates daily from our
radio and t.v. sets; cit£zens who will withhold judgement
until facts are known; citizens who are not easily moved
by emotion-laden words skillfully interwoven into political
speeches, news reports and advertising. Citizens who do
not panic easily at startling emotional outbursts by
those whose responsibility it is to lead us •••
Such a critical listener will be trained if the impor-
tant factor of a stimulating classroom is provided. This
stimulating classroom is one that is alive with materials
and activities which will engender a listening climate of
a critical nature. This classroom atmosphere will allow
arrangement of furniture that is flexible, allowing freedom
of movement from one type of group arrangement to another.
This group structure will enable and encourage reaction
among group members. Group reaction is a most necessary
factor for growth in critical listening. 3
lEthel B. Miller, "Listen to Hear," Elementary English,
XLV No.8 (December, 1968), 1071-1072.
2Maurice S. Lewis, "Teaching Children to Listen,"
Education, LXXX No.7 (March, 1960), 456.
3!.lli., p. 457.
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Lieberman continues along this same line of thought
about the factor of group reaction and group relationships.
The give and take in learning situations is a factor
which will lead to effective critical evaluation. The
most important carryover of li~tening into everyday living,
both at home and at school is ability to evaluate critically
information that is conveyed in interperson, intergroup
'and Mass media relationshipso1
Horrworth says that: •
a classroom climate which emanates from the leadership
that is set and generated by the teacher has far greater
impact on the listening experience than any other factor.
There is a necessity of reducing group defensiveness. De-
fensive behavior occurs when an individual perceives threat
or anticipates threat in a group. Defensive behavior en-
genders defensive listening. This defensive listening
produces postural, facial and verbal cues which destroys
empathy. This defense arousal becomes one of the strongest
factors wh.ich influences critical listening. 2
Teacher. who ,enerate a Bupportive climate through their
own behavior and reactions in verbal and silent language pro-
duce learners with improved critical listening skills.
The factor of empathy and neutrality as aspects of
listening environment merits special attention. When neutrality
in speech appears to the listener to indicate a lack of con-
cern for his welfare, he becomes defensive. Group members
especially in a classroom usually desire to be perceived as
valued persons that is individuals of special worth and
objects of concern and affection. 3
l Nina Lieberman, "Listening Needs, Values and Implica-
tions," Elementary English, XL No.4 (April, 1963), 380.
2Gloria L. Horrworth, "Listening A Facet of Oral
Language," Elementary English,.XLIII No.8 (December, 1966),
857.
3~., pp. 857-864_
19
The research studies of Lundsteen, Winters and
Fawcett, at elementary level also demonstrate the ability of
intermediate children to improve in critical listening
abilities, when given instruction and training, concerning
such factors as noting fallacious argument and evaluating
1 2 3
speakers purposes.' ,
•
The Listener's Background
A final and most important element in every communica-
tion is the listener and his own patricular background.
Latent within the listener himself are his feelings
about the experience, the speaker, the subject, the
environment, his own personal worries, his personal 4
health and his state of physical and mental alertness.
Psychologically the most important element or factor
of listening is attention. Unless the listener has given
his attention to the speaker and 'his message no true listening
will take place. This must be a dual process. Empathy holds
them together. 5
Another vital factor inherent in the listener is per-
ception. Perception will be as varied as there are individual
l Sara E. Lundsteen, "Teaching and Testing Critical
Listening in Fifth and Sixth Grade," Elementary English, XLI
No.7 (November, 1964), 743-147.
2C1oti1da Winters, "Listening and Learning," E1ementarl
English, LXIII No.6 (October, 1966), 569-571.
3Anabe1 E. Fawcett, "Training in Listening," E1ementarl
English, XLIII No.8 (May, 1966), 473-476.
4Bird, "Literate Listenins," p. 106.
5Geeting, Interpretations for Our Times, p. 41.
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differences and individual backgrounds, intelligence and
interests. A factor also depending on individual difference
is reaction. A listener reacts according to his cultural
1background and resultant experiences.
Wachner explains "the heart accepts what the intellect
accepts." The factor of an intergrated personality, fosteri.n,g
good human relationships, filled with sympathetic attitudes
and understan~ing for all civilizations and races results in
d it - 1 1- t · 2goo cr 1ca 1S en1ng.
Listening as the binding material that holds all
human relationships together is also acknowledged by Walker
when speaking of cultural experiences.
The child cannot get meaning and understanding by
listening to ideas that are foreign to his intellectual
experiences • • • • Everything that a child sees and
hears passes through his cultural experiences. 3
The factor of qualities in a listeners' own background
is further explored by the statement:
• • • Children coming from community backgrounds in
which they have had unhappy experiences in many areas,
will be able to hear our platitudes but will not be able
to understand. 4
1~., pp. 42-43.
2Clarence Wachner, "Listening in an Integrated Arts
Program, Elementary English, XXXIII No.8 (December, 1956),
491-496.
3Lalla Walker, "Nashville Teachers Attack the Problems
of Listening," Education.LXXV (January, 1955), 345.
4walker, "Teaching and Listening Problems," p. 495.
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A person can perceive and communicate only what his
language and logic permit him to~-·both language and logic
being so strongly inculcated in him by his culture that he
cannot think beyond their limits. 1
Other qualifying factors in a listener's own background
are poor memory, inability to organize thoughts, associate •
ideas, faulty recall and poor retention. 2
Summary
Recent studies have shown that quantitatively speaking,
listening is without doubt the most important of the four
language arts. There are however other critera for assessing
'the importance of an activity. One is its importance in the
lives of students and other people. . This chapter has
stressed the importance of speaker, message, environment·
and qualities of a listener's own background as factors which
exert influence on critical listening.
1Walker, "Teaching and Listening Problems," p. 346.
2William T. Tidyman and Marguerite Butterfield, Teaching
the Language Arts (2nd ed.; New York, New York: McGraw-Hill
Book Company Inc., 1959), pp. 39-61.
CHAPTER III
SUMMARY AND CONCLUSIONS
•
This survey reviewed literature regarding factors
which influenge critical listening. An attempt was made
to emphasize tpe need for educators to be concerned about
these factorsi~ In order ·to accomplish this the specific
objectives were to note if the listener were influenced by:
1. The speakers' style of delivery, point of
view, speech habits and voice.
2. The message, its content, importance and
suitability.
3. Aspects in the environment such as ventilation,
distractions and seating arrangement.
4. The listeners own qualifying background, poor
listening habits and bias.
Conclusions
Within the limitations of this survey it has been found
that these factors do influence critical listening. The
following findings are of note:
1. The speakers' voice, mannerisms, speech habits
and prestige are contributing factors of
ft- 1 1- t - 1cr1 1ca 1S en1ng.
lStrick1and, Language Arts. p. 117.
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2. Speech defects, lisping, nasalization and
strident voices are a source of distractions
to listeners. 1
3. Pupil-teacher relationships, patterns of
courtesy and teachers own listening habits
are important relational factors in a speaking
1 - t - et t e 218 en1ng 81 ua 10n.
4. Psychological factors, such as authority
figures stifle within the listener inquiry and
investigation, a decisive element in discrim-
inative listening. 3
5. Rate of delivery, either too fast or too slow,
cause problems of inattention and ineffective
critical comprehension. 4
6. A basic technique of propaganda devices is an
appeal to human wants and needs. 5
1. Studies indicate tl1at the time element in
some listening situations is so great that any
reasonable expectation of attention or interest
is destroyed. 6
•
1 .
Green, Language Skills. p. 88.
2Schwartz, "Listening." pp. 22ltt-224.
3Simula,lIperspectives'of Listening and Speaking
Problems." pp. 49~51.
46lsen, "Helping Pupils Pay Attention." pp. 144-150.
50liver,Effective Speech. pp. 500-503.
6Duker, "Critical Listening." pp. 111-174.
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8. Critical comprehension of a given message
may be affected by enunciation, pronunciation,
facial expression and the personality of t~e
1
speaker.
9. An extensive meaningful hearing vocabulary
should be fostered so that critical listening
will be enhanced. 2
10. In any given listening situation both emotional
and physical climate and its resultant effects
upon the students are to be considered. 3
11. Physical factors such as atmosphere, ventila-
tion, lighting and actual seating arrangement
do affect evaluative ability of the listener. 4
12. Distractions in the speech may be word choices,
organizational patterns or general mood of the
group: all these militate against effective
critical judgment. 5
•
13. The learned skill of masking out environmental
noises is a chief factor of inattentive 1istening. 6
1 Furness, "Teaching and Listening. tt pp. 307-311.
2Mi11s, "Grades Four Through Ei&ht." pp. 59-63.
3Geeting, InterEretations oiOur Times. pp. 37-51.
4B1ake, "Teaching Listening." p. 48.
5Bird, "Literate Listening." pp .. 105-110.
6 .
Miller, "Listen To Hear." pp. 1071-1072.
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14. Flexibility in classroom arrangement and
freedom of movement is a positive aid towards
critical 1istening.
1
15. Empathy and neutrality as aspects of a
listening environment merit special attention.
2
16.. A most important element in every communication
•
is the listener himself, his own personal
worries, health and mental a1ertness.
3
17. The factor of an integrated personality,
fostering good human relationships, aids ef-
fective critical 1istening. 4
18. A person can perceive and communicate only
what his language, culture and logic permit
him to and thus will his critical listening
be affected. 5
19. Critical listening ability is positively
ff t d b t - - - 1- t · 6a ec e y ra1n1ng 1n 18 en1ng.
20. Appropriate experiences and materials aid the
student in critical 1istening.
7
lLewis, "Teaching Children to Listen." p. 456.
2Horrworth, "Listening and Oral Language." pp. 857-864_
3Bird, "Literate Listening. ,," p. 106.
4wachner, "Listening." pp. 491-496.
5Wa1ker, "Teaching and Listening Problems." p. 346.
6Fawcett,"Trainini in Listening." pp. 473-476.
7Lundsteen, "Critical Listening." pp. 743-747.
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Considerable research concerning factors influencing
listening has been done at both college and high school levels,
1but only a small amount at the intermediate level.
Further research is needed at both the intermediate
and upper grade levels to answer such questions as:
1. What is the interrelationship between
speech and listening?
2. What is the effect of mind set in classroom
listening instruction, in relationship to
critical listening?
3. Will listening lessons be more effective at
times than at other times because of this set?
4. Are persons with certain personality traits
better critical listeners than those with
other traits?
Summary
On the basis of this review the writer feels that the
field of critical listening and factors which influence it is
an important one, rich in topics calling for further investi-
gation.
IThomas G. Devine, "Listening," Review of Educational
Research, XXXVIII (April, 1967), 152-158.
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